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Introduction

The starting point for our paper
is to recognise that communities and
the younger generation in Jordan have
generally been poorly engaged with
their heritage at historic sites and
museums, which contribute more to
the Jordanian tourist economy than to
social development. Published critiques
of this situation have proliferated over
the last decade. These express the frus-
tration and powerlessness felt by many
professionals in the Jordanian heritage
and museum sector in seeking to replace
out-dated (colonial-era) governance
structures with modern management
practices, which tend not to be imple-
mented due to limited institutional
capacity and political will (e.g., Alawneh
et al. 2012; Tarawneh and Wray 2017;
Alazaizeh et al. 2019). They also draw
attention to the disenfranchisement felt
by local communities in relation to their
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cultural heritage and towards the author-
ities, whom they accuse of prioritising
the interests of outsiders (e.g., Abu-
Khafajah and Al Rabady 2013; Goussous
and Al-Hammadi 2018; Abu-Awwad et
al. 2019). Various well-intentioned and
progressive community-based archae-
ological and ethnographic projects,
kick-started by international research
and development projects, have sought
to fill this gap (e.g., de Vries 2013;
Abu-Khafajah et al. 2015), although new
tensions have arisen around the unequal
power-relations inherent in these ‘aid’-
funded, ‘collaborative’ projects (e.g.,
Abu-Khafajah and Migdadi 2019).
Perhaps surprisingly, given this troubled
background, disparate studies have,
nevertheless, highlighted the potential of
heritage places and museums to inspire
and enthuse young people, particularly
through pleasurable, active, and creative
engagement, and have called for further
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research into what schoolchildren are
taught about Jordans past and how
they experience museum visits (e.g.,
al Qaoud 2003; al Husban et al. 2007;
Badran 2011, 2014; Abu-Khafajah et al.
2015; Mamoon and Altal 2016).

It was in response to this background
that we, the authors—representing a
cross-section of institutions (acknowl-
edged at the end of this paper),
professionals and academics working
in and around museums and heritage
in Jordan—developed our collaborative
Newton-Khalidi-funded research and
development project, entitled ‘Learning
from Multicultural Amman: Engaging
Jordans Youth' (Skeates et al. 2020).
The projects main objective has been
to create better opportunities for young
people to learn about and value Jordan’s
rich and multicultural heritage, partic-
ularly in museums. Our secondary
objectives have been: to form new part-
nerships that bring together diverse
Jordanian colleagues and institutions,
as well as international experts, working
togetherinan ethicaland criticalmanner;
and to identify, share and adapt best
professional practice. This paper reflects
on the achievements of this project and
presents our new Jordan-specific guide-
lines for museum learning, together with
a recent case-study centred on a school
visit to a museum in Amman that has
put these guidelines into practice and
evaluated their impact.

Progress So Far

In many respects, this work has been
ground-breaking and successful. Indeed,
our project was short-listed for the 2020
Newton Prize. Here, we highlight eight
areas where we have made progress.

Partnership Working
Our collaboration was character-
ised by working with reference to the

principles of inclusivity, critique, shared
decision-making, and equal benefits.
We also worked in a context-specific
manner that actively placed Jordanian
interests first and adapted international
standards pragmatically to local circum-
stances and solutions.

Advocacy

We actively advocated to policy
makers the benefits of Jordanian
museums for community engagement
and education. In particular, we secured
the support of key decision-makers
in the Jordanian museum, heritage
and education sectors, including: the
Director General of the Department of
Antiquities, the Secretary General of the
Ministry of Education, and the Direc-
tors of the Jordan Museum, Children’s
Museum, Royal Automobile Museum,
and Royal Tank Museum.

Needs Assessment

We undertook an initial needs
assessment for museum education
in Jordan, based on asking museum,
heritage, and education professionals
what might work best in the Jordanian
context. This assessment identified, for
example, the need to train museum staff
in museum education, and the need to
evaluate learning activities and experi-
ences in museums.

Identification of Local Good Practice
We then identified existing good
practice in museum education in Jordan.
In the process, we discovered, for
example: that Jordanian museums have
some amazing collections, which are full
of educational potential; that Jordanian
museums also have staft who passion-
ately want people to learn about and
connect with their heritage, and who
can be critical; and that some Jordanian
museums have already initiated their
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own educational activities—including
work with teachers and schools, and
outreach activities. This formed the basis
for our professional training programme
in museum education.

Network Building

We helped to create a new, commu-
nicative, and supportive network of
museum education professionals in
Jordan. Our project began with five
Jordanian Co-Investigators and Partner
Organisations. During the first year
of our project, we then added 11 more
Jordanian Partner Organisations.

Professional Training

We provided training for museum
and heritage staff, centred on museum
communication and education, including
online museum education in the context
of the Covid-19 pandemic. The training
in Jordan was hosted by four of our
partner museums. An unprecedented 45
trainees attended, from 24 institutions
all over Jordan.

Experimental Educational Events and
Resources

Following further training, staft of
the Jordan Archaeological Museum, in
collaboration with our Jordanian project
partners and their university students,
collaboratively planned and delivered
sets of educational activities for visiting
schools. Our project partner, Sela for
Training and Protection of Heritage, also
created a series of archaeological activi-
ties supported by educational toolkits to
be used by museums and schools and
on archaeological sites in Jordan. These
educational activities and products were
developed by Jordanians for a Jordanian
audience. All written materials are in the
Arabic language.

Acknowledging the Work of Women in
the Jordanian Museum and Heritage
Sector

Our project has also maintained
a strong commitment to practicing
and promoting gender equality, and to
acknowledging the work undertaken
by our female Jordanian project part-
ners and participants, including as
decision-makers, across the Jordanian
heritage sector where—numerically—
they predominate.

Guidelines

This work has culminated in our
recent publication, in both Arabic
and in English, of a set of guidelines,
together with the Jordanian Department
of Antiquities, Engaging Young People
in Museum Learning: Recommenda-
tions and Good Practice Guidelines
for Anyone Working with Museums,
Schools and Universities in Jordan
(Badran et al. 2022). This document is
primarily aimed at decision-makers and
professionals. Our guidelines make a
series of recommendations for strength-
ening the place of museums in Jordan as
educational institutions, while also iden-
tifying existing Jordanian good practice
in museum education, undertaken for
the social and cultural benefit of Jordan’s
young people. We identify a set of
stakeholders and needs that are key to
enhancing museum education in Jordan.
These include the Department of Antig-
uities, the Ministry of Tourism and
Antiquities, the Ministries of Education
and Higher Education, the Ministry of
Culture, non-governmental museums,
heritage organisations and cultural
centres, libraries, universities, authors of
national curriculum guidelines and text-
books, school principals and teachers,
and museum staff, without forgetting
young people, who represent Jordan’
future citizens. More specifically, a set
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of tried-and-tested, Jordanian, good
practice guidelines are presented, all of
which are achievable by museums in
Jordan in the short-term and at low cost.
What follows are a selection of nine key
points from the guidelines.

Jordan's Museum Educational Resources

First, it is essential that we recog-
nize the value and potential of Jordans
museum educational resources. These
are characterized by some outstanding
collections of objects and committed
staff.

The National Curriculum

We emphasize the importance of
connecting Jordans museum educa-
tional resources (e.g., collections,
displays, activities, efc.) to the National
Curriculum. This will help ensure their
relevance and attractiveness to schools
and to the Ministry of Education.

Museum Communication

We encourage all museums to put
into practice effective museum commu-
nication strategies (through educational
displays, activities, staff, etc.). The goal
here is to engage diverse learners.

Partnership Working

We advocate partnership working
on various levels as an especially effec-
tive way to enable widespread progress
to be made. This includes, for example,
sustaining new collaborations between
private and public museums. A more
cohesive and communicative museum
sector in Jordan is also called for, with
a new educational agenda supported
by the recently established Jordanian
Museums Association.

Reflexive Staff Training
We are convinced of the benefits
of providing further staft training in

museum education. This is particularly
effective when it is self-reflexive, and
sometimes even self-critical.

Informal Sharing of Good Principles
and Practice

We also encourage the continued
informal sharing of good principles and
practice in education, right across the
Jordanian museum, heritage, and library
sector. Informal professional communi-
cating is effective, enjoyable, healthy,
and rewarding.

Outreach

We advocate an expansion of
museum outreach activities. These
involve taking museum educational
resources (i.e., collections and staff) out
of the museum to the schools and their
communities that stand to gain most
from them.

Acknowledging the Diversity of Publics

We emphasize that Jordanian
museums are not only for tourists and
scholars; they should also be places
aimed at more diverse audiences
(including school groups, families, local
communities, and people from different
cultural backgrounds).

Actively Engaging with Decision-Makers

To succeed, museum managers
and educators must actively engage
with decision-makers, to underline the
value and potential of their educational
resources and the benefits of investment
in them. In particular, we call on deci-
sion-makers to take action in supporting
the development of a new cohort of
museum educators, endowed with the
necessary competencies and financial
resources to transform museums in
Jordan into providers of quality youth
engagement and learning.
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Case Study

The purpose of this case study,
which centers on a local school visit to
the Jordan Archaeological Museum in
February 2023 (FIG. 1), is to demon-
strate how our guidelines really can be
put into practice successfully.

Partners and Permissions

Our guidelines emphasize the bene-
fits of partnership working. This is a
very effective way to enable organiza-
tions, groups, and individuals to work
together constructively, with diverse and
common goals, while making efficient
use of limited resources. In practice, we
see the potential for developing effec-
tive partnerships relating to museum
education in Jordan on at least five levels.
Partnerships between the Department of
Antiquities and the Ministry of Education
are key to meeting the needs of museum
education in the Jordanian context. Part-
nerships between museums and schools
facilitate communication in which each
partner understands the other’s needs.
Partnerships between museums—espe-
cially between governmental museums
and non-governmental museums—create
a mutually beneficial professional devel-
opment environment, particularly given
the variability in their educational prac-
tices. Partnerships between museums
and universities can help integrate future
generations of locally trained university
students into the museum sector. Part-
nerships between museums and other
cultural institutions, including NGOs,
can likewise mutually stimulate creativity,
professionalism, and resilience.

In our case study, a catalytic part
was played in this process by Taher
Gunmien, Curator of the Jordan Archae-
ological Museum in Amman. This is a
government museum managed by the
Department of Antiquities. To secure
official permission and transportation

for a proposed educational visit to the
museum by a class from the local Balgees
primary school, Taher had engaged in
a complex process of contacting and
persuading a range of stakeholders,
and then discussing and agreeing plans
with them, both verbally and through
formal written correspondence. The key
players he communicated with were:
the two headteachers of Balgees school
(who manage separate morning and
evening shifts), the Director of Amman
Archaeology Directorate at the Depart-
ment of Antiquities, the Director of the
Educational Activities Directorate at the
Ministry of Education, and the Director
of the Directorate of Education for the
Qasabah of Amman District at the
Ministry of Education. Evidently, school
trips are possible in Jordan but difficult
to arrange. Looking to the future, our
guidelines recommend that the Depart-
ment of Antiquities and the Activities
Directorate at the Ministry of Educa-
tion facilitate this lengthy bureaucratic
process by formalizing a Memorandum
of Understanding.

Parallel to this official process, Taher
communicated with our project partner,
Sela for Training and Protection of
Heritage, a Jordanian NGO with exten-
sive experience of working with schools.
They played a key role here in facili-
tating communications and in helping to
plan the educational activities.

Training and Problem-Sharing

The day before the school visit, five
curators of Department of Antiquities
museums, including Taher, participated
in a refresher training course and discus-
sion on museum education in Jordan.
This was delivered online by Arwa
Badran, a Jordanian heritage consultant
and lead-author of our guidelines, and
by Rasha Dababneh, a children’s author
who has produced as part of our project
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a series of new books for children that
focus on some highlights of Jordans
museum collections.

The discussion confirmed that our
training program is having a significant
impact onthe way curatorsin Jordan now
approach education in their museums,
but also that many obstacles still need
to be overcome. Evidently, the museum
education work now being planned and
undertaken is better informed by wider
theories of museum education, learning,
and communication (e.g., Hein 1998;
Falk and Dierking 2018; Hohenstein
and Moussouri 2018; Hackett et al.
2020). Aspirational examples include
introducing easy-to-read and attrac-
tive titles for labels (e.g., “Precious
Water” instead of ‘Technologies of
Water Harvesting’), providing tradi-
tional objects for children to handle, and
using community-derived oral histories
to inform interpretations of handicrafts.
Challenges remain, however, for cura-
tors seeking to deliver effective museum
education programs. As detailed above,
significant time and effort are required
to write and submit letters for official
approval, budgets (where available)
are inflexible, staff numbers are low,
and museum educators virtually inex-
istent. The pragmatic conclusion to the
discussion was, therefore, to take simple
steps towards achievable goals, without
waiting for additional approvals and
funding. These are all issues that our
guidelines address, by calling on deci-
sion-makers to take action on human
and financial resources in museum
education. Achieving quality youth
engagement and learning in museums
depends on educational staff who have
the necessary competencies and finan-
cial resources to do the job.

Curators and Teachers
A desire to enhance engagement

between museum curators and school-
teacherslies at the heart of our guidelines.
These encourage teachers to wuse
museum collections and visits as learn-
ing resources to support their teaching.
Active learning through museum visits
can offer a powerful means of reinforcing
and extending messages first delivered in
the classroom and through textbooks.
The guidelines also emphasize that part-
nerships formed between museums and
schools facilitate mutual understand-
ing of each other’s needs and goals. In
practice, museum curators can commu-
nicate with teachers by telephone and
social media, through preliminary visits
to the school and to the museum, and
through a well-prepared museum educa-
tion resource pack with steps to follow.
Teachers certainly need information and
guidance to organize a museum visit that
serves their educational goals. Museums
should therefore provide teachers with
simple suggestions about how to use the
museum as an educational resource that
can help deliver lesson objectives and
specific parts of the curriculum. Museum
staff may also need teachers to divide
their school parties into smaller groups,
identify any children with special needs,
and supervise the children during their
visit. Discussion and planning are, then,
essential in advance of school visits to
museums.

After receiving official approval,
Taher communicated with the head-
teachers of Balqees primary school prior
to their museum visit in order to meet,
discuss, and finalize plans for the day.
The Jordan Archaeological Museum
had previously collaborated with this
local school back in November 2019. On
that occasion, and as part of our project,
30 girls participated in an educational
event at the museum that centered on a
sculpture of the Greek goddess Tyche,
including discussions of the relationship
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of this object to the Amman Citadel
archaeological site, where the museum
is situated. The new visit therefore
provided the opportunity to extend and
strengthen the relationship between the
school and museum.

The School Visit to the Museum

Our guidelines acknowledge that
lessons taught in and around museums
are different from, but can also support
and enrich, those taught at school.
Establishing structured school educa-
tion programs, including lesson plans
with links to the National Curriculum,
learning resources, souvenirs that the
children can take home, and chan-
nels for feedback, are all good practice.
More specifically, our guidelines recog-
nize that Jordans museums hold some
amazing collections that can be mobi-
lized as formal and informal learning
resources. Selected museum objects
are key to this because they have great
potential to provoke curiosity, ques-
tions, and deep learning. Museums
should therefore develop an educa-
tional handling collection of objects,
either by making replicas or by using
duplicate, damaged, and decontextu-
alized objects of limited research value.
Curators should also gradually re-work
texts, object arrangements, and images
in permanent museum displays to make
them more accessible to diverse visitors,
including learners of different ages. The
school visit that we facilitated benefitted
from all these insights and more.

The school visit was structured into
three main parts. Temporally, the event
lasted for a total of three-and-a-half
hours. Spatially, the activities extended
from a quiet margin of the Amman
Citadel to the touristic heart of the
archaeological site, culminating indoors
within the Jordan Archaeological
Museum. The school group comprised

21 pupils from the same class, all girls
aged 11-12 years, accompanied by three
of their class teachers and by their head-
teacher. In addition to Taher, staff of
Sela acted as facilitators for the various
educational activities. Staft and students
from our broader projects partner
universities (the Hashemite University,
the University of Jordan, and Durham
University in the UK) also documented
and evaluated the event through partici-
pant observation of the pupils, informal
interviews with the teachers, and a final
teedback session involving the museum
and teaching staff to discuss what had
gone well and what to improve in the
future.

The event began with a set of prac-
tical activities designed to introduce the
children to the work of archaeologists
and conservators. These took place in
an open space situated at the eastern end
of the citadel, slightly removed from the
main tourist itinerary. This area affords
spectacular views of monumental
Roman ruins, dominated by the temple
of Hercules farther along on the hilltop
and by the Roman amphitheater down
in the adjacent valley, both surrounded
by the historic and modern city center
of Amman. It provided, then, an ideal
backdrop to our first set of educational
activities. The children were divided
into groups which rotated between
three practical mock archaeological
tasks: an archaeological excavation in
sandpits within which some buried
archaeological finds (including pottery
fragments of limited research value)
awaited discovery; an archaeological
sieve used to pick out small finds from
the mock excavated sediment; and a
mock drystone wall in need of conser-
vation by the careful addition of mortar
(FIG. 2). Most of the children were
captivated by these tasks and were eager
to carry them out to the best of their
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abilities, while their teachers praised the
hands-on and fun nature of these educa-
tional activities, which they regarded as
complementing their recent classroom
teaching about the Seven Wonders of
the Ancient World. After completing the
tasks, the children were provided with a
picnic and a chance to admire the views.

Taher then led the group on a brief
tour around the main archaeological
ruins on the citadel (FIG. 3). These
include the Roman wall and temple, the
Byzantine church, and the Umayyad
palace. This was not intended as a core
learning activity but did make a connec-
tion—physically and mentally—between
the archaeological activities and the
archaeological museum collection. It also
offered the children and their teachers a
change of scene and tempo, before reas-
sembling inside the museum space.

The Jordan Archaeological Museum
houses an important national collec-
tion spanning prehistoric and historic
archaeology. In some respects, it can
be regarded as a traditional museum
display of objects, arranged in chrono-
logical order in wood-framed glass
cases, that on first impression does not
appear to have changed significantly
since its establishment in 1951. Taher
has, however, recently reworked some
of the museum labels to make selected
objects more engaging to visitors,
including young people. The task our
group of school children participated
in here, either individually or in small
groups, involved a specially designed
and printed colorful worksheet, and a
systematic ‘treasure hunt’ for objects
and related words scattered throughout
the display, which enabled the children
to complete a ‘map’ of the museum and
discover its hidden ‘treasure’ (FIG. 4).
This encouraged the pupils to engage
more actively and deeply with the
museum collection and labels than they

would have during a standard guided
tour. This activity again captured their
attention and energized them to com-
plete the task. On completion, they were
rewarded by a museum gift to take home:
a copy of our projects specially com-
missioned illustrated children’s book,
written in Arabic by Rasha Dababneh,
titled Karam and the Hand of Hercules.
This tells the story of Karam, a boy who
visits the Amman Citadel and encoun-
ters the giant Hand of Hercules, which
lies beside the Roman temple. One of the
characters in the book is an archaeolo-
gist, who explains her work to Karam.

Evaluation

Evaluation of the training and educa-
tional activities undertaken as part of
our wider museum education research
and development project informed the
drafting of our good-practice guidelines.
Knowing what works in the Jordanian
context is essential. Looking to the
future, our guidelines also encourage
museum staff to document and evaluate
their own museum education work, so
that it can be recycled and enhanced.

The pupils from Balgees primary
school evidently benefitted from partic-
ipating in the educational activities
organized for them in and around the
museum. For some of them this was their
first visit to the Amman Citadel, despite
its presence as a highly visible back-
drop to their everyday lives. Outside the
constraints of the classroom, they were
alert, engaged, and—importantly—had
fun, particularly by actively engaging
in some new and rewarding practical
tasks, both outdoors and indoors. They
understood the facilitators’ instructions
and asked questions throughout. They
appreciated the variety of ancient objects
to be discovered in stratified archae-
ological deposits. They also gained an
insight into the work of archaeologists
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and conservators, which few of them
knew anything about before, even to the
extent that some thought that this would
be a good career path to pursue. Overall,
they liked the practical activities, espe-
cially the conservation one, and they
liked the facilitators; but they also
recommended, for another visit, doing
drawings and reading stories, both of
which are more familiar elements in their
classroom-based teaching and learning
environment that they find interesting
and enjoyable. Taher was open to these
suggestions and agreed that drawing
and mosaic-making, connected to the
archaeological remains at the site and
museum, would work well as museum
educational activities. He also saw scope
to connect selected artefacts from the
museum collection back into the school
classroom.

The teachers were positive, open-
minded, and relaxed. Beforehand, they
had expected that this school trip would
simply comprise a visit to the citadel
archaeological site; they were not aware
that there would be activities for the chil-
dren to participate in. Thanks to their
progressive teacher-training, however,
they appreciated the educational bene-
fits of ‘learning through doing’ and
‘learning through enjoyment’ and were
very impressed with the combined set of
child-focused museum activities when
they saw them in action. Specifically,
they thought that the children would gain
useful new knowledge about the value
of antiquities and about careers relating
to their study and protection. They also
recognized the connections to be made
between archaeology and aspects of
the school curriculum spanning subject
areas as diverse as ancient history, social
science, and English language. From a
logistical perspective, they also felt that
the group size was about right. At the end

of the feedback discussion, Taher and
the schoolteachers immediately began
to discuss ideas for future school visits.
They hope these will involve different
sets of activities designed for different
year groups and be arranged so that
teachers can contribute more actively to
the teaching and learning process before,
during, and after the museum visit. This
forward planning can be regarded as a
successful outcome—a step in the right
direction towards sustainable museum
education practice in Jordan.

Conclusion

In conclusion, we believe that our
inclusive and contextually sensitive
project has begun to enhance educa-
tional access to Jordans museums, by
highlighting the existing educational
value of their collections and staff, by
sharing good practice guidelines to help
achieve and sustain their full educa-
tional potential on into the future, and
by showing how these can be achieved
in practice by committed professionals
working proactively and collabora-
tively. Much work remains to be done,
however, before we can claim to have
achieved our goal of engaging Jordan's
youth in learning about their rich and
diverse cultural heritage, and of reinvig-
orating Jordanian museum education,
for the benefit of local communities and
Jordanian cultural identity.
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1. Balgees primary school group visiting the Jordan Archaeological Museum, Amman, together
with teachers, museum education specialists, and evaluators (photo courtesy of Sela).
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2. Balgees primary school children being shown how to undertake a mock architectural conserva-
tion educational activity on the Amman Citadel (photo courtesy of Sela).

—631—



ROBIN SKEATES ET AL.

3. Taher Gunmien, Curator of the Jordan Archaeological Museum, guiding the Balqees primary
school group around the archaeological ruins on Amman Citadel (photo by R. Skeates).

3K

4. Balqgees primary school children participating in a ‘treasure hunt’ activity in the Jordan
Archaeological Museum, searching for museum artefacts and labels to help complete their
specially designed worksheet (photo by R. Skeates).
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